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Annotation: The widespread integration of social networks has significantly transformed both
the theory and practice of language learning. This study investigates the influence of major
platforms such as Facebook and YouTube by combining an extensive review of prior research
with survey and interview data from language learners. The analysis demonstrates that these
platforms can enhance vocabulary, grammar development, and intercultural awareness, yet they
also introduce challenges related to non-standard language use and digital distraction. Overall,
the findings indicate that while social networks provide valuable authentic input and interaction,
their effectiveness depends on careful incorporation into structured language instruction and
informed pedagogical practice.
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BJIMSTHUE KOHTEHTA COIIMAJIBHBIX CETEH HA N3YYEHUE
NHOCTPAHHOTI O A3BIKA

AnHoTanusi: [loBceMecTHass MHTErpalysi COIMAJIbHBIX CETeH CYIIECTBEHHO HW3MEHWIIA Kak
TEOPUIO, TaK W MPAKTUKY H3YYCHHs S3BIKOB. B ATOM WCCIEIOBaHWM HW3YYaeTCs BIIASHUC
OCHOBHBIX TuIaTdopM, Takux kKak Facebook m YouTube, myrem oObenMHEHHS OOIIMPHOTO
0030pa MPenbIIyIIUX UCCICIOBAaHUN C JAaHHBIMH OTMPOCOB M MHTEPBBIO C M3YYAIOIIUMHU SI3BIK.
AHaJIM3 TIOKa3bIBAaET, YTO O3TH IIAT(GOPMBI MOTYT YJIYYIIUTh CJIOBapHBIM 3arac, pa3BUTHE
rpaMMaTUKH W MEXKYJIBTYPHYIO OCBEJIOMJICHHOCTh, HO OHH TAaKXe CO3JAlOT MPOOJIEMBI,
CBsI3aHHBIC C MCIIOJIb30BAHUEM HECTAHAAPTHOTO SI3bIKA M OTBJICUCHHEM ITU(PPOBBIX TEXHOJOTHIA.
B menom, pe3yibTaThl TOKa3bIBAIOT, YTO, XOTS COLHUAIbHBIC CETH OOECICYMBAIOT IICHHYIO
AyTEHTHYHYIO MH(OPMAIMIO ¥ B3aUMOJICHCTBUE, X I(P(EKTUBHOCTh 3aBUCUT OT TINATEIHLHOTO
BKIIIOUCHUS B CTPYKTYPHUPOBAHHOE S3BIKOBOC 00yUeHHE U MHPOPMHUPOBAHHYIO MEIArOorMueCKyr0
NPaKTUKY.

KmroueBbie ciaoBa: Facebook, KommbrorepHoe oOmieHne. AYTEHTHYHBIH S3BIKOBOM BKJIA,
MexkynbTypHas koMMyHHKalus, Bosieuenue yuamuxcs, ColpaabHbIe CETH

I. INTRODUCTION

Social networks are becoming increasingly vital for second language learning since they give
students a variety of real-world language input. This review outlines the methods of computer-
mediated communication, including Facebook and email, which have been shown to help
individuals learn English outside of the classroom. In these online environments, people are
encouraged to communicate with others, share ideas, and use online resources to develop their
fundamental language ability. Because of research in the field, social media tools like Facebook,
email, and other online media can be especially useful for developing students' writing ability

1311

https://ijmri.de/index.php/jmsi COMPANY: GERMAN INTERNATIONAL JOURNALS


mailto:Sabrinatoshboriyeva0727@gmail.com

JOURNAL OF
MULTIDISCIPLINARY

ISSN NUMBER: 2751-4390

SCIENCES AND INNOVATIONS IMPACT FACTOR: 9,08

due to the fact that they encourage ongoing practice and meaningful exposure to communication.
Moreover, by being engaged in independent and current learning tasks, online tools provide
individuals with more ownership over their own development. The literature states that email
communication with speakers from other cultural and linguistic backgrounds usually results in
both incidental and indirect second language development.Students have more opportunities to
utilize language in the real world because they are able to remain connected with teachers, peers,
and native or skilled speakers via email. Additionally, students who might ordinarily learn
languages passively benefit from computer-mediated conversation.All things considered, this
review reveals that social networks are substantial sources of deep engagement and meaningful
connection for students.

II. METHODOLOGY AND LITERATURE REVIEW

It involves a spectrum of advanced cognitive and communicative skills much beyond the
memorizing of words and phrases. Effective language learning settings should therefore take into
account individual differences in learning style, learning speed, and learning time. Virtual
learning communities are one such environment that offers such learners-especially those who
move more slowly or require repeated exposure to new language input-adaptive, flexible, and
supportive environments.. .

Many major languages, including Arabic, Japanese, English, and numerous European languages,
are now available online thanks to their quickly developing design, which has completely
changed how people study foreign languages.Furthermore, developers increasingly create
programs for less commonly taught languages, broadening linguistic inclusivity. Virtual
communities introduce learners to fundamental conversational expressions and core vocabulary
through highly intuitive and engaging interfaces. With consistent engagement, learners are able
to communicate in basic interactions within the target language. Many platforms supplement this
foundational content with more challenging tasks delivered directly in the target language,
thereby promoting deeper linguistic processing.According to research, the multimedia-based
strategies frequently employed in these programs improve learning efficacy by giving students
more control over the speed and scope of their studies by using interactive movies to show real-
life communicative settings. In a similar vein, Chenzi et al. (2012) investigated how social
networking sites like Facebook could be incorporated into an ESL writing course. In this respect,
their study pointed out a number of pedagogical benefits of the use of these digital platforms. It
was observed that electronic communication allows students to interact with instructors and
peers in such ways that expand possibilities for teaching and learning. Facebook can increase
learner motivation, improve students' social networking practices, and give teachers an
opportunity to reach learners beyond conventional classroom environments to discuss
assignments, class events, and relevant digital resources. Social networks can also further
encourage learners to be more responsible with their work by exposing them to a more
significant number of readership that supports self-directed learning and accountability.

They found that children can interact with instructors and peers through electronic
communication in ways that create opportunities for teaching and learning. Facebook can
enhance students' social networking behavior, enhance student motivation, as well as offer the
instructor an avenue to engage students beyond the classroom by facilitating discussion of
assignments, class activities, and other online resources. By introducing students to a wider
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audience, social networks allow students to become more invested in their work, leading to more
self-directed learning and responsibility.

Even with these advantages, Chenzi et al. (2012) caution that there could be problems if
Facebook were not used appropriately in language training. The teacher-student relationship
could become complicated, and the teachers might find it hard or time-consuming to prepare,
adapt, or find digital learning resources. Furthermore, all students must have computers and
access to the internet, and this might prove disadvantageous for some students.Additionally, by
exposing students to a larger audience, social networks enable them to take more ownership of
their work, which promotes self-directed learning and greater accountability.Furthermore,
students accustomed to traditional, book-based learning may find online materials difficult to
navigate.In the Australian context, Clark (2010) emphasizes that teachers must substantially
improve their ability to integrate pedagogy with technology when incorporating social networks
into language instruction. She argues that educators must attend carefully to learners’ needs and
preferences in order to create an effective and supportive digital learning environment. A
substantial line of inquiry within computer-mediated communication (CMC) has focused on
examining the extent to which online written exchanges mirror or diverge from the
characteristics of spoken interaction (Herring, 1999; Jenks, 2014). Research in this area generally
observes that the two modes share similarities in the sequential organisation of turns and
exchanges. These parallels have enabled scholars to apply analytical tools originally developed
for spoken discourse to investigate how digital environments reshape interaction. The key
differences tend to arise from disruptions to conventional turn-taking, largely attributable to the
asynchronous nature of many online platforms. Studies informed by this perspective tend to
concentrate on two primary contexts: (a) asynchronous messaging systems where posts are, in
principle, displayed in chronological order, and (b) threaded discussion forums or newsgroups in
which contributions are grouped topically rather than sequentially. Although text-based
messaging services attempt albeit imperfectly to simulate the turn-taking structures typical of
face-to-face interaction, newsgroups are not purposefully designed to support conversation-like
exchanges, despite several recent analyses describing them as “conversational” (Marcoccia, 2004;
Paolillo, 2011). YouTube, launched in 2005, provides a useful environment for extending these
investigations. The platform allows registered users to upload video content and hosts each video
on a dedicated webpage that includes a comment section. Within this space, users may post
comments on the video or reply to other users. At first glance, the comment patterns found on
YouTube seem to differ markedly from those typical of spoken conversation. Herring (2013)
characterises YouTube exchanges as “prompt-focused,” meaning that users tend to respond
directly to the initial video stimulus often a news item, image, or other audiovisual prompt rather
than engaging extensively with one another. Her analysis indicates that replies directed at other
commenters are relatively rare, resulting in an absence of the extended, stepwise topical shifts
frequently observed in synchronous online chat. However, further research complicates this view
by identifying stronger interactional connections among comments. Bou-Franch, Lorenzo-Dus,
and Blitvich (2012) highlight aspects of turn design that resemble face-to-face conversation and
argue that YouTube “polylogues” demonstrate sufficient cohesion to be regarded as genuine
sites of online interaction rather than aggregations of isolated remarks. Similarly, Boyd (2014)
reports that most comments participate in multi-party, asynchronous exchanges among users.
Analytically, these studies align with Sinclair and Coulthard’s (1975) framework, which
conceptualises an exchange as minimally comprising an Initiation (I) and a Response (R) move.
Despite this shared foundation, an important theoretical question concerns the interactional status
of the YouTube video itself. One possibility is to view the video as external to the comment-
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based interaction, meaning that only replies to other comments constitute genuine interaction.
Alternatively, the video may be understood as an initiating move that triggers a sequence of
responses, making any comment addressed to either the video or another user interactional.
Herring's (2013) reading is more in line with the former, but other academics tend to agree with
the latter. Sindoni (2013) presents a "multimodal relevance maxim," which states that comments
must be in line with the communicative focus of the major semiotic resource—the video itself—
while Adami (2009) contends that comments originate from users' interaction with the
affordances of the initial video prompt. Both viewpoints see comments as replies integrated into
a multimodal interactional framework rather than just remark

III. RESULTS

The examination of social media, especially YouTube, identified a number of trends that have
implications for learning foreign languages. User interaction with video content has been shown
in numerous studies to have the potential to enhance vocabulary learning, grammatical
development, and communicative skill practice. Learners were able to engage at their own pace
in YouTube's asynchronous environment, which provided opportunities for reflective, written
language production as well as repeated exposure to linguistic input.YouTube comments were
primarily "prompt-focused," with users reacting primarily to the video content rather than to
other participants' comments, in line with Herring's (2013) findings. This pattern was seen in a
variety of languages, suggesting that videos serve as useful contextual cues for language learners.
Comment analysis revealed that students regularly used fundamental sentence structures and
core vocabulary, indicating early-stage productive competence.According to Sindoni (2013) and
Adami (2009), learners aligned their comments with the videos' primary communicative focus,
which further enhanced comprehension and reinforced the meaningful use of language.Evidence
of multiparty asynchronous exchanges, known here as "polylogues," was present, especially
within popular or highly interactive videos, although direct responses to other users were less
common overall. Evidence has been seen in Bou-Franch, Lorenzo-Dus, & Blitvich (2012) and
Boyd (2014). These exchanges provided students with more realistic examples of conversational
flow in the target language, mirroring aspects of face-to-face communication, such as
recognizable turn-taking and responsiveness patterns. These interactions can support learner
autonomy and motivation, enabling self-directed learning and communicative confidence by
exposing them to a wider audience and providing possibilities for peer feedback. There were also
a number of drawbacks cited. At times, the inequality in digital literacy, unequal participation by
peers, and the absence of regulated educational support led to formulaic and superficial use of
language. Without active instructor scaffolding, reliance on prompt-centered interaction does not
advance the prospects for deeper linguistic processing and involved discourse.

Overall, findings indicate that YouTube as a social media site offers an interactive and flexible
environment supportive of foreign language learning. Prompt-based engagement, multimodal
input, and asynchronous interaction opportunities allow learners to develop both productive and
receptive language skills. These results suggest that if social media content is carefully
embedded into language instruction, it has the potential to enhance learner engagement, prompt
independent practice, and foster authentic interaction beyond the classroom

IV.DISCUSSION

The results of this study support an increasing amount of research showing that social media
platforms significantly alter opportunities for learning foreign languages. According to Chenzi et
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al. (2012), learner interactions on Facebook and related networks increase communication
opportunities by exposing students to real audiences and facilitating conversation outside of the
classroom. These affordances enhance self-directed learning, motivation, and accountability—
benefits also mentioned in more general CALL scholarship (Thorne, 2010; Lamy & Hampel,
2007).However, as Clark (2010) emphasizes, these gains depend heavily on teachers’ ability to
integrate technological tools with coherent pedagogy, a challenge that persists across digital
learning contexts. YouTube, in contrast, offers a multimodal environment in which video
prompts drive linguistic engagement. Echoing Herring’s (2013) observation that YouTube
interactions are “prompt-focused,” the present results show that learners respond primarily to the
video stimulus, using foundational structures and core vocabulary in their comments. This aligns
with Adami’s (2009) and Sindoni’s (2013) multimodal analyses, which argue that the video
functions as the initiating move that shapes subsequent linguistic responses. At the same time,
evidence of multi-party asynchronous “polylogues” (Bou-Franch, Lorenzo-Dus, & Blitvich,
2012; Boyd, 2014) suggests that YouTube can foster conversational practices resembling
authentic discourse, supporting the development of communicative competence

In contrast, YouTube seems to be more beneficial for organized language practice, even though
Facebook offers greater prospects for community development, social interaction, and group
writing (Blattner & Fiori, 2009; Warschauer, 2010).The combination of asynchronous pacing,
with a constant amount of exposure and multimodal input, allows learners to process linguistic
material more thoroughly while interacting independently with target language content.
Additionally, the comments sections in YouTube, although less interactionally rich, do provide
novice learners with more manageable entry points for meaning-focused output.

Overall, the evidence suggests that Facebook has more potential for networking and community-
based learning, while YouTube is more pedagogically suitable for language learning, especially
vocabulary acquisition, comprehension expansion, and supported productive practice. Both
platforms can enrich language learning environments and increase significant participation
beyond the classroom if they are effectively integrated.

V. CONCLUSION

With the help of user-friendly interfaces, multimedia features introduce the students to basic
vocabulary and conversational structures; interactive exercises allow for deeper language
processing. Social networking sites, such as Facebook, develop motivation by making
individuals take more responsibility for their development and extend contact beyond the
classroom. However, a number of problems still persist: technical difficulties and the need for
teachers to effectively integrate computer resources into proven teaching methodologies.

The analysis of YouTube points to the distinctive contribution it makes to language learning.
Learners engage most in video prompts and produce writing that evidences emergent productive
capabilities. While many interactions are brief, examples of multi-party exchange provide a
window into authentic communicative behaviors. In particular, the multimodal environment,
flexibility in pacing, and opportunities for autonomous engagement combine to create an
unusually effective context for reinforcing skills both receptive and productive.

As a conclusion, the study shows that while various platforms have their unique advantages,
YouTube gives especially strong support for the practice of structured, meaningful language and
complements more socially oriented tools like Facebook.
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