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Since the religion of Islam imposed certain responsibilities upon all believers, it was necessary
for all adherents to learn the obligatory practices (farz) of this faith. Although schools for boys
were not widespread, in Turkestan — the subject of this study — girls’ schools also continued to
exist. Teachers in these schools, which were established to provide girls with basic knowledge,
were called “otinoyi” or “otinbibi.” Those who carried out this task were usually the wife or
daughter of the mosque imam. Their houses were commonly recognized as places of instruction.
If this was not possible, educational activities continued in the mosque or in a section of the
mosque specifically allocated for girls.

Although the extent of the spread of these schools and the number of girls receiving education
are not precisely known, their numbers were smaller compared to boys’ schools. Even though
there were no obstacles to a girl receiving education in such schools, in practice, it was usually
the daughters of influential members of society who pursued learning. The daughters of
statesmen, merchants, and religious figures had greater access to knowledge. Since there were no
established criteria for academic achievement in these schools, advancement through the course
and completion of the program depended on the initiative of the teacher. The duration of
education varied according to the child’s talent and memorization ability and could last up to
eight years [6].

It has also been observed that in these girls’ schools, boys who were less developed compared to
their peers, or whose physical condition was weaker than that of other boys, also studied. Parents
preferred to send their children to boys’ schools only after they had attained a certain level of
education in girls’ schools. In this case, parents favored sending their children to girls’ schools,
where the level of instruction was moderate, rather than to boys’ schools, where corporal
punishment such as beating and falaka (foot whipping) was practiced. Instruction in writing was
given less attention compared to boys’ schools.

Anbar Otin, who lived at the end of the 19th and the beginning of the 20th centuries and was
renowned for her ideas of justice, sought in her works to reflect the condition of women, their
living circumstances, and their place in family and society. As the sources of the studied period
note:

“... among us, the issue of women is the most pitiful one. Even the long-awaited liberty and
education have not yet been able to penetrate among them, and if they have, it has been only
within a narrow circle. The cause of this is the superstition and religious fanaticism that for
centuries have surrounded the Muslim world, ignorance, and lack of awareness™ [7].

The fact that education was not widespread among women demonstrates that their role was
confined to domestic matters.
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After the conquest of Turkestan by the Russian Empire, administrative, socio-economic, and
cultural reforms were carried out in order to consolidate the rule of the new authority and
increase its influence. The implementation of this policy primarily included reforming the
traditional education system and establishing a network of Russian-language schools for the
children of the local population. In this regard, attracting “loyal” citizens to the new government,
not only among men of the local nationality but also among women, was a priority in order to
expand the number of supporters of imperial policy.

In connection with this, the opening of special educational institutions for women was planned.
However, establishing a new network of girls’ schools necessitated solving the problem of
providing them with qualified pedagogical staff. For this purpose, Tatar women, whose language,
religion, and culture were close to those of the local population, were chosen as intermediaries.
They became the first teachers and mentors of girls from the local communities.

For example, in 1861, under the leadership and direct participation of a Tatar teacher, the first
specialized girls’ school for local children was opened in the Kazalinsk district of the Syr Darya
province. In addition to reading and writing, girls in this school were taught weaving. The
subjects of instruction were Haftiyak (one-seventh of the Qur’an), Muallimi soni (the second
teacher), and the Qur’an itself. In general, after graduation, the students acquired not only
knowledge but also handicraft skills. This became the main factor in increasing public interest
and the influx of female students. However, the departure of the teacher to Orenburg led to the
termination of the school’s short-lived activity. Thus, in 1862, the school was closed [5].

A project was developed based on the ideas of Governor-General of Turkestan K.P. Kaufmann,
who emphasized the necessity of teaching “craftsmanship skills that, according to local
conditions, could later bring reliable income” in schools, as well as the importance of attracting
girls to educational institutions.

In 1865, a year after the capture of Tashkent — one of the largest cities of Turkestan — by
General M. Chernyaev, the first Russian school for both boys and girls was established in the
city, due to the limited number of Russian colonies. Children from different social strata were
admitted to this school. Soon afterward, primary educational institutions began to appear in other
provinces of Turkestan as well [2].

The establishment of the first Russian school in 1866 reflected the policy of strengthening social
and cultural integration in the colonial territories of the Russian Empire through education. The
opening of these schools brought about changes in the social structure of the local population and
served as a tool for spreading the Russian language and worldview. Thus, the emergence of
primary Russian educational institutions in Turkestan is scientifically evaluated as an important
element of Russia’s colonial policy.

The three-class public school opened in 1871 in Tashkent, which included vocational classes for
both boys and girls, as well as the general education school founded in 1875 in Chimkent with a
girls’ department, represented the early manifestations of the new educational policy introduced
by the Russian Empire in Turkestan. Through these schools, the empire pursued several major
goals: to attract the local population to modern (Russian-standard) education, to prepare them for
economic life (especially handicrafts in terms of orientation), and most importantly, to form a
generation socially adapted to its administrative governance. The fact that these schools also
included girls’ education was considered progressive for that period and reflected a new
approach to social culture. In the local environment, such innovations might have clashed with
traditional views, yet the imperial policy aimed precisely at integrating Turkestan society into the
cultural and educational domain of Russia through such reforms. By 1876, the transfer of these
schools under the jurisdiction of the Educational Department of the Governor-General’s Office
meant their incorporation into a centralized administrative system. As a result, these institutions
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were gradually subordinated to the educational standards of the Russian Empire. Particularly in
1878, the transformation of these schools into two-class city schools, based on the regulations
adopted in 1872, signaled the formal and complete introduction of this system into Turkestan.
From then on, education was carried out according to a specific curriculum, harmonized with
schools in other parts of the empire [3].

These schools were not only institutions imparting practical and theoretical knowledge to
students but also served as instruments for strengthening the political and cultural influence of
the Russian Empire. In this way, the local population was gradually drawn into the modern
educational system, which in turn aimed to nurture citizens loyal to the empire and adapted to its
socio-economic framework. This process thus became a crucial foundation for the emergence of
a modern educational system in Turkestan.

Tsarist Russia also devised plans for girls’ education, and in 1876 a secondary school was
opened in Tashkent to provide education for girls. The curriculum included religious studies, the
Russian language, Russian history, Russian geography, and mathematics. In its first year, the
school admitted 77 students: 65 were Orthodox, three were Catholics, two were Jews, and five
were Muslims [6]. As one of the most important social institutions shaping the cultural and
ideological orientation of society, the upbringing of women always occupied a central position.
At the end of the 19th and the beginning of the 20th centuries, Tsarist Russia’s educational
policy in Turkestan was built precisely upon this principle. Within the framework of its colonial
strategy, the empire sought to establish educational institutions not only for boys but also for
girls. The underlying essence of this policy was to draw women into the cultural and ideological
sphere of Russia, thereby ensuring that they would later instill in their children — the future
generation — a worldview close to the Russian mentality.

From this perspective, the policy of Tsarist Russia toward girls’ education can be evaluated not
only as a colonial tool but also as a complex ideological strategy aimed at consolidating its
ideology from within by actively involving women in social life. Historically, this strategy can
be seen as one of the first steps of modern education in Turkestan. However, this modernization
movement often clashed with local traditional values and aroused complex socio-cultural
relations within society.

One of the key issues to be resolved during the late 19th and early 20th centuries in the Muslim
East — a period of renewed awakening — was the role of women in society. From its first issue,
the newspaper Tarjimon devoted a central column to this problem. Ismail Gasprinsky applied in
1887 and again in 1891 to official institutions for permission to publish a newspaper specifically
for Muslim women. However, the Russian authorities in St. Petersburg refused, claiming such a
publication was unnecessary. Many years later, Gasprinsky launched a supplement to Tarjimon
entitled Olami nisvon (“Women’s World”), edited by his daughter, Shafiqa Gasprinskaya.

In his articles on women’s issues, Gasprinsky not only illustrated through numerous examples
that women could not appeal even to Sharia law to defend their basic family and social rights but
also tried to show that their worldview was gradually expanding. As mentioned earlier, women’s
issues were also extensively analyzed and developed in his literary works. In the novel Dorur-
Rohat Muslims, he places women alongside men in all spheres of activity, even creating the
image of a female judge. In Gasprinsky’s portrayal of an ideal society, no family or women’s
rights matter could be resolved without the consent or participation of a female judge. In his
novel The Land of Women, Gasprinsky reverses the roles of men and women: men are compelled
to cover their faces, raise children, cook food, and so on, while women dominate in everything.
Through this, Gasprinsky sought to highlight the actual condition of Muslim women of his time
and bring the issue into public debate.
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Conservatives opposing the Jadid reformers in Turkestan also sought to assert their position on
women’s issues. They used Ostroumov’s publication, Turkistan Viloyatining Gazeti, as their
platform. In one article published under an anonymous author, the idea of women being equal in
rights with men was refuted. The author raised the issue of female judges, citing Sharia law and
passages from the book Hidoya to argue that women could not serve as judges. Shortly afterward,
Turkistan Viloyatining Gazeti published another substantial article under the pseudonym “A
Muslim.” This author likewise attempted to prove, in accordance with Sharia law, that women
could not be equal in rights with men [1].

Thus, at the end of the 19th and beginning of the 20th centuries, the women’s question in the
Muslim East remained one of the central problems of socio-ideological revival. This issue
occupied a special place in the activities of Ismail Gasprinsky, who consistently promoted
women’s education, social participation, and legal status, highlighting these themes in Tarjimon.
Although his attempts to publish an official women’s newspaper were rejected, through the
Olami nisvon supplement he sought to awaken the consciousness of girls and women. In his
literary works, Gasprinsky portrayed women as equal to men, emphasizing their legal
participation in an ideal society.

However, such new perspectives were sharply rejected by conservative ulema. Relying on the
principles of Sharia and Islamic jurisprudence (figh), they denied the possibility of women’s
social and legal equality. Through articles in Turkistan Viloyatining Gazeti, they presented
arguments asserting that women could not serve as judges and were not equal to men. This
confrontation became a vivid expression of the ideological conflict between reformist Jadids and
traditionalist forces within Muslim society. The debates surrounding women’s education and its
role in society were a vivid manifestation of the ideological confrontation between reformist and
traditionalistorces.

The Jadids of Turkestan also attempted to raise the “woman question” in the press. However,
according to Adeeb Khalid, Turkestani Jadids sought to interpret this matter from the perspective
of “pure” Islam as understood through modern knowledge. The concept of “pure” Islam,
however, did not imply a purely religious reform but rather carried a national dimension [4].
From this perspective, when progressives in Turkestan reflected upon the status of women, they
tended to refer back to Sharia rather than to contemporary science.

Fitrat, in his work Munozara (“The Debate”), also discussed this issue. He noted that most
mudarris (religious teachers) claimed that the education of Turkestani women was “useless and
that the divine wisdom of their creation lies in childbirth and reproduction.” In response, Fitrat
cited the counter-arguments of European thinkers, stressing that in order for future generations
not to remain ignorant, weak-willed, uneducated, and unenlightened, women must be literate,
knowledgeable in healthcare, and aware of child-rearing practices.

In summary, the socio-political, cultural, and educational views of the Jadid intellectuals clearly
demonstrate that they paid particular attention to the process of education, especially the
education of women. Their efforts reflected the aspirations of the Jadid movement to elevate
Turkestan, to advance public education, and to develop pedagogical thought.

These views were manifested through the implementation of several central ideas: to strengthen
women’s social position by defining their role in the family; to emphasize that women must be
literate, knowledgeable in matters of health and childcare; and to highlight the critical role of
educated families in shaping the moral, social, and labor training of the younger generation.

The Jadids did not confine their educational reforms to opening new-method (usul-i jadid)
schools and providing young people with a combination of religious and secular knowledge.
They also paid particular attention to the issue of women, asserting that women should stand
alongside men as equals in carrying out worldly tasks [8]. In their intellectual discourse, the

904

COMPANY: GERMAN INTERNATIONAL JOURNALS

https://ijmri.de/index.php/jmsi




JOURNAL OF
MULTIDISCIPLINARY

ISSN NUMBER: 2751-4390

SCIENCES AND INNOVATIONS IMPACT FACTOR: 9,08

Jadids sought to demonstrate and affirm that women’s role was not limited to the family but
extended to society at large. In this endeavor, they placed special emphasis on education as the
primary means of achieving this goal.

Unlike boys’ schools, girls’ schools placed greater focus on studying the works of classical
female poets. They also emphasized the specific aspects of girls’ upbringing—housekeeping,
cooking, cleanliness, and oriental etiquette—using textbooks such as Aliy Nazim’s Ta’lim-i
Banat (“Education of Girls”), Olimat ul-Banat’s Mu asharat Adobi (“Etiquette of Social Life”),
and Fakhr al-Din ibn Riza al-Din’s Tarbiyali Khotun (“The Educated Woman™) [9].

The Jadids also began to establish usul-i jadid schools specifically for women. One of the
pioneers of this initiative was Bekoy Abdurazzoq qizi, the wife of the Jadid pedagogue and
school organizer from Tashkent, Sobirjon Rahimiy. Under her leadership, in 1912, the first new-
method Jadid school for girls was opened in the Taxtapul neighborhood of Tashkent.

It should be noted that Bekoy Rahimova distinguished herself by her particular interest in and
dedication to science and education. In this endeavor, the support provided by her husband,
Sobirjon Rahimiy, was of immense significance. Rahimiy, as a pedagogue and methodologist of
his time, had worked closely with prominent intellectuals such as Avloni and Munavvar Qori.
The great transformations taking place in the field of education and the works being produced
during this period stood at the center of their intellectual efforts, with Sobirjon Rahimiy playing
a leading role.

The opening of the first usul-i jadid school for women in the Old City of Tashkent caused a great
stir. The fame of the school quickly spread across the city. Congratulatory articles were
published not only in the newspaper Sadoyi Turkiston but also in Sadoyi Farg ‘ona, printed in
Kokand. The school held public examinations where female students demonstrated their
knowledge before examiners and parents. The parents expressed satisfaction with their
daughters’ progress.

Following these developments, in 1914, another Jadid school for girls was established in the
Ko‘kcha district of Tashkent. Thus, the network of Jadid schools for girls gradually expanded
throughout the homeland [7].

By the late 19th century, women’s education in Turkestan was primarily religious in character
and remained inaccessible to the wider population due to social and cultural restrictions. With
the arrival of the Russian Empire, Russo-native schools were established, introducing the first
forms of secular education for girls. The Jadids, continuing this process through their educational
reforms, advanced the notion of women’s education as a crucial factor for social progress.
Consequently, women’s education began to transition from a purely traditional-religious
framework toward a modern and secular system of learning.
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